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w This section ol the School Envirptwei^t Handbook can 

be used by schools to improv^school environment and to develop the 
netftessary change strategies ./The handbook serves .four major purposes. 
First, the material is designed to facilitate thinking about steps in 
the, planning process. Second, it dfscusses how to set goals and to 
fctate them in ways which will m&ke' it easier to plan and ^arry* there 
out. Introducing the. steps involved i*n goal implementation is the 
third major purpose. -The foiirth purpose ^involves evaluation of the 
planning process, ^iaplementat ion, and results of change. Activities, 
and analysis, fbrm^top^proyided for completing th£ following planning 
steps; (1) forming?i .planning group; (2) developing goals; OX 
choosing among goals; (4) stating gcfcls; (5) knowihg the context for 
planning; (6) forming the working group; (7) developing plans; (8) 
choosing -a model, plan; (9) anticipating problems; (100 follow through 
-£nd follow up; and {11) ongoing formaj and informal evaluation. Forms 
are 'included for Both format ive find siimmative evaluation of the . 
changes made to improve the total school environment. (JD) 
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INTRODUCTION 



The School Environmental Handbook is a product of the School * 
Environmental Impact Program. Its purpose is to help to improve school 
environments in order to produce more positive attitudes and behaviors 
of school participants)- including,, administrators, teachers, support, 
staff, students, ,&nd parents.. Thfe physical environments of schools and 
the rules which -structure behavior have a profound- impact on school par- 
ticipants. This handbook is designed to help schools to assess th^ con- 
ditions in their environment and to make changes which will produce more 
positive attitudes and more responsible behaviors.. 

-The handb.ook has three parts. They are* outlined below f 

j* af t 1 is devoted to providing an overview of the Program 
'and a -model set of workshop/materials . Schools using trpis part 
of the handbook can- conduct Workshops for any or all' school staff 
which will enhance participants awareness of their environment 
arid give them opportunities 'to plan changes which will affect • 
attitudes and behaviors. An annotated bibliography is presented 
which is useful for all parts of the .handbook. 

/ 
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Part II of the handbook focuses on awareness and assessment 
Participants using this segment 0 f the handbook will 



activities. t _ o . 

% have many activities which will make either some argment, of the 
-school community or the 'entire school community more aware of its ~ 
environment. Other activities focus on collecting information 
about the environment so that schools can "have the facts 1 ' before 
they proceed with proposed changes*. ^ 

Part , 111 includes planning for chang^ and evaluation of changes 
tnat are implemented. Resources for activities on goal sitting, 
steps in the planning process, and evaluating changes are presented 
. in this section. Schdols using thiwpart of the handbook can develop 
strat-egies for change and ass'ess r their consequences. 

The handbook is intended to be used flexibly. All thrdte parts can be 
used together/6? a comprehensive program for school change. Otherwise 
parts of the handbook can be used by individuals, groura within schools. 
school organizations or districts -for targeted purpose* or short-term goals. 
Basically, the handbook involves putting together school pers6nnel >-- 
including students, teachers, administrators I support staff, and parents -- 
to facilitate change. Any of these groups can initiate changes in a partic- 
ular setting in then; 'school or in the general school environment. 
- * 

Y » 
Material included here focuses ort the cafeteria as the hub of the school 
Two years ^of' research in schools at all levels has demonstrated that' activity 
, m the cafeteria interacts profoundly with behavior in othor'school settings 
such as classrooms, libraries, and hallways. It is a two-way interaction: 
what is right or wrong with the cafeteria may stem ffcm inside this setting 
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but it may as well stem from outside the cafeteria itself. This "handbook 
• , ° n settln « s in the' whole school" environment . In a particular ~ 

Drobaii'vT r ° Vem ' ntS in * any "»*»«tiM. such, as the hallway, will most* 
CroveLSts i^ SS ltX ? im ? act . Qn ma ^ others, ^eluding the cafeteria. , 

The Lr i cafeteria will most probabljChave- a positive impact 
Silk! r£f« 8 ' SUCh 2 S class ™ 0I " s -. We are interested- here in helping 
to .make changes in any of those settings where schools identify p rob ferns 
-.for we know they will affect attitudes and behaviors school-wide . . 

' ImplcI h ^™ QOk TK temS D ^ a > r °S ram called ^e School Environmental" . 
lEnino pill * ™ 1S . Pro S ram , « f "nded by the Nutrition Education and 

CaJtme'nt of Tu^tT^ ° f SCh °° l F °° d &nd ^ r ^ion,,of the Indian^ 
S L!L Instruction. Judith Gillespie has directed the 

'deSfas haf 1 Z C f ated in the P^ du ^ion of. its key products. Patricia 
' 1 Kess-le^HV 0 "^ 1 ?^ 1011 t0 thS devel °P"^ of this handbook, 
material Dav'tJ S ° le y. ""triputed to initial drafts of this V 

reseat 'rW I ha \ ha l a ma L° r r0je - in bellying an associated ' 

' the stSdv of rh. I thS ? indln *»-^™ information gathered during 

tne study of the impact of school environments': 

tne st^/n2 J fi /ha#P1 ^ ted thSSe material s and conducted workshops across 
JuditJ1ill.i T' . Those ^ ho Participated in the pijfot test include 
Mike Berhl!rf? r' Patricia deHaas, .Mary Soley, David Kessler, Barbara Allen 

eresi Ser^L \ '' ^ Dean ' Marsha Ellls > Christ. MccLggagc 

imhlf « i ^' ^ Ll nda.Wojtan. Acknowledgements are due to these 

worlsnons " t0 ^ SCh °°* S W ?° P a / tici P a ^ d « the development of the 

Wnn5 i J-?T1I 1 Middle Scho °V. RQckport, IndJna 
-fl n ^ ? Sch °° 1: F6« Wayne, Indiana 1 f • ' 

-Grfeendale Middle School: Lawrenceburg, -Indiana 
. Clarksville Middle School:, harksville, Indiana . 

Fairmont Elementary School : New Albany, Indiana- % ) V , 
. Cynthia Heights School : Evansville, Indiana I / * 

University Middle School: ^loomington", Indiana 
' v r ^ e " aute Sout n High School: Terre Haute, Indiana - 
Vohr Elementary. School: Gary, 'Indiana^ « 
• folleston Middle School : Gary, IndianT ' - , /' 

Horace Mann High School : Gary, Indiana - . 

xontacTon f e r of e two n str:es° n zTZr^ ■ ^"l ^^ons , please 

Program « ™ ■ Wri ' te t0 Sch ° o1 Environmental Impact 

Wo^mington, InaiW 4?JSs- 1 V T 3 ?'' 814 EaSt Third ?treet ' 
and' Training p«£ I ° r to the Coordinator, Nutrition Education 

pCbll nsJLcUorRooi^ir, 0 ' Sc !l dol . Food arfd Nutrition, De^rtmen™ of 
instruction, Room 229 , ^tate. House , Indianapolis, Indiana 46204. , 



OVERVIEW 

This section of the School Environmental Handbook serves four major I 
. , purposes. First, the material is designed to facilitate peopled thinking! 

about steps in the planning process. Planning^is definitely a staged pro-1 
cess that ,can be approached in concrete pary/and yet has the dynamic to 
produce major environmental changes. In this handbook we will consider 
the steps in the planning process as an integral part of working together 
in order to change environments and to .produce more positive attitudes and 
* b'ehaviors in schools, 

A second purpose revolves around goal setting. .G<5al setting is one^ 
of the most important parts* of the planning process. Without a c*lcar / 
"goal, it is almost 1 impossible to succeed in attaining it. tiiow to set 

goals and to state them in ways which wfU make" ity easier to j^lan and * ^ 
, caFPy'out thesje goals is a major part of the planning prexos. Simple 
'strategies and activities, associated with goal setting will be presented 
• , here. 

A third purpose involves -carrying out goa,ls. There are ^cvcral # st^ps 
- involved. One of tUp most lmifcrtant is, forming the group that work 
v effectively together and will achieve the goal. Another is providing a 
way to' get' feedback on progress as plans arc carried out. Most groups 
-break down somewhere in the process of carrying out a goal. *It is impor- 
tant to build'as many safeguards as possible winch hi 1,1 keep the gToup 
itself together" and enthusiastic about achieving' the tasks thc> Jiavc 
seiecfed. * * ' < ^ 

A final purpose involves evaluation.^ Evaluation is integral part 
of planning. It enters into each step of the planning process. It -is \ 
important for evaluation to be carried out during the process, so that 
checkpoints can be established foY determining the successes and problems, 
and how problems can be remedied: -It \$ also vary important fox: evalua- 
tion to provide a way of following'up an. what is happening arter the goal 
is achieved so that necessary reinforcement can be provided for sustaining m 
the goal . t . 

\ • ^ 

All of these purposes will be p^rSued in sections of the following 
-materials. This section will provide- an overview of steps. in the planning 
process. The fql lowing Sections will' fpcus on. goal setting, carrying ^ut 
goals, and evaluation. _ 

* - . 

v Steps in the Process y * 

Considering planning , as a process is an important *way/to 1„ook at 
taking, on any task. The process 'involves some major stages 'which if not 
accomplished will tend* to "undermine the achievement of^oals/ The steps 
in the process are identified on the following page. They form a check- 
list for carrying out any task. One o£ the most important *teps in the 
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PLANNING STEPS 

*i 

1. Forcing a* planning group 
2,. Developing goals 

3. Choosing among goals 

4 . St^trng goals 

5. Knowing the context' for planning 

* 

6. 'Farming the working group 
, 7. Developing plans 

8. .-fhooMng^a model plan # % 

* 9. ^ytficipating problems 
ID. ' Follow through and follow up 
11. Ongoing forma ]\^and' informal evaluation 
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planning process is forming a group. If a solid group can b.c formed, 
with individuals who share common goal? and values, then the likelihood 
that the task will succeed is enhanced, 

Generating goals, choosing goals, and stating goals is parV of jjoal 
setting, which is a fundamental step in the planning process. • Goals can 
come from a wide variety of soUrces. Choices among them depend upon the 
establishment of criteria for what is important and what can he done. 
Both the -"ought 11 and the f, is n arc very important to consider. Developing 
plans requires alternative's. Choosing among thenwgain requires criteria 
that allow individuals to see which plans are workable and which will 
better aid go,als. It is always important to anticipate problems as plans 
are -developed ;\nd to evaluate the consequences of plans in # choosing among 
them. c ^ 



The steps that have been presented can be carried out by a single* 
individual or a group of people. Individuals like the school nurse, for 
example, might^want to initiate some coals and planning wit1) regard to 
health probleijjyof the students in tip school. Teachers might want to 
take on indivgual classroom plSinninfr activit ies .and eventually include 
the students flppart of a planning group. Generally, groups that arc 



planning school y -wide changes should include administrators, teacjiers, 
support staff, grants, and students. Support staff includes a wide "range 
of individuals including 'secretaries, * librarians,, food service staff, , 
janitorial staff, counselors, and, others who play l'mportaiu parts in the 
school. The staff is often the [strongest resource that a school has in 
planning for change, including representatives of an entire support staff 
in a* group cap help in carrying out goals and making them effective aft«er 
they have^ been carried out . Throughout this section a f, group ,f will refer . 
to one thit includes a full range 6f supprot staff. * 



The activities in this part^are linked to those in ^art . I and Tart II. 
For example, an individual might want' to use the workshop materials before 
intensively planning in;this section. £art II information woufd provide 
awareness and a^sessmemt- activities for those who need them. All of these 
activities are useful bases for the goal and planning activities in this 
section*. However, for those who have already established groups or have 
used other awareness and assessment activities, ^this part can be used* by' 
itself. > % 



The easiest way to 4 see ho^» goal and pliannmg activitieseaq be'*carried 



out is*to,lopk at the case below, 
anonymity has been preserved. 



The case depicts a real school, but its^ 



* ' . PLANNING AT JEFFERSON SCHOOL 

Jefferson School was conducting a building assessment. ' 
It was important 'that ^t^e strengths and weaknesses of the 
structure of th^. building be identified. The principal had 
put together a committee ,in order to determine what needed ^ 
to be done in tjie building.' T\ye committee ccmsisted Largely 
.of teachers and some support staff members, including If ood 
service and janitorial staff, students, and parents. 

1 The major goal of the committee was to figure out the 
main focus for change in the school. It was an old building, 
and the School needed a lot of changes. Windows needed to be 
changed. Hallways needed to be changed. There was water in 
the basement of the buildingl When the group met, the 
principal went through all of the information that she ahd 
gathered regarding. the condition of the school. A 'Survey 
had been done and students, teachers, and sijpport staff ,as 
well as parents had been asked to comment on the condition 
of* th£ builciing. However, there was a difference between the 
perception of the problem and the source of -the problem. 
,This is common in many groups. The soufce of the problem was 
not the age of the building, but the specific condition of 
certain parts of ^it. )Tbe electrical wiring,, for example, 
was still good. Theyheating &nd cooling system was old, but 
adequate. It seemed that major problems really,, stemmed from 
parts of the building that had fallen into disrepair. 
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The group, decided to focus^biv specific settings within' 
the building where % conditions were !bad. A Jong list of possi- 
ble goals was developed. People wasted the water out of the 
basement* They wanted a new heating and-cooling system. 
They wanted to replace windows in ihe cafeteria area. The ' 
group then looked at the list and decided which goals might 
'bo rulod in ^nd, rulod out, dopondiag oh thoir foa>ibility, 
their cost, and the time investment people' wpuld need to make 
/in order to accomplish the goal. Finally, %a vote was taken, 
and people agreed' that changing the windows in the cafeteria 
was. the ntast important goal, to x pursue .* 

'The group then^defined its goal. and developed pl^ns for 
. carrying out its goal, A major]; question was to determine what 
''kinds of lighting were necessary and what could be dong. to 
the, cafeteria in order to improve i,t , T-he school administration 
needed to be notified, and funds needed to be found for the 
plan. 'All of the£e ideas were listed out in a step-by-step 
process of planning. Then people agreed to take on specific 
tasks in the<, change. *The princrpel, for example, agreed to 
notify the downtown administration, and one of the coaches ' 
agreed to see if interested community members would be willing 
to contribute to the re^yation. , 1 



The gnjup decided on a step-by-step plan over a 6 ix -month 
period in order to accomplish their 'goal. They then decided %. 
on checkpoints during the six-month peripd when' they would 
meet again in oi*der to determine how things were*goin*g and 
'problems that Wei^ encountered in accomplishingfthe goal. 
For example, if individuals ct>uld not find'- the proper source, 
of lighting .or the^funds for new windows, there Would be 
major problems with the plan. 

Six months later the goal' was accomplished. The school 
•bo^rd did provide the financing for the windows and^-some- * / 
special community projects provided for further renovation 
of the cafeteria. Everyone had contributed to the change. 



For each of the sections that follow, you will find suggested activi- 
ties and forms that will help you^on planning changes. Each activity form 
includes a box at the upper right, If the activity is^used with a group 
or people, you might want them to fill- out the information on position, 
grade, andfsex. This way you can see whether or not pedple have different 
responses if, for example, they are, teachers *or Students, or males or 
females. Finding o\xt this information may help you to analyze your changes 
and potential strengths a.nd ^weaknesses . Good luck! 
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GOAL SETTING ' 



Goal setting is the base of planning. Goals or objectives are important 
for group* to share so that tasks can be completed. Goals can be short- } 
.term or long-term, general or specific. There arc scvcral^teps in the • 
process of goal setting. They consist ofo. 



STEPS IN GOAL SETTING . 

1. Forming a planning group; 

2. Develoj^ing goals; 

» 

3. Choosing among goals; and 

h * 

'4/ Stating goals. . 
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hacn'of these steps is % interrelated , but can be done in a sequence, 
of fne steps' in the process will be explained below and -activities a 
with them will be outlined. If the gqal fpfkation process is a famx 
for the group that you are working with, you mi'ght, want, to move to ,t 
activity below and do this activity rather than specific activitios- 
each stage. Al4o, if you are working as an. individual, this; act lvit 
bq^t one to use/. % * m * 



Each * * 
ssociated * 
liar .one * 
he 
for 

y is the 



Setting Goals:- "Page 9 



This activity involves the total pr6cess of setting goals. It asks 
people to list their goals and the criteria for choosing among their goals. 
This process'can be done individually, or as a gtoup. The goals should in- 
volve some environmental change in the school; as a whole or in a particular 
setting that will improve the attitudes and behaviors^of school participants. 
For example, schools may wish to help improve the environment of the cafe- 
teria by rearranging tables, providing -alternative settings for students to 
spend free time, or doing wall murals. They may want to bring recognition 
to students in order to improve self-esteem by beginning,* "student^ of the 
week" program-where students pin pictures and biographies on home room doors, 
They may jvant to create learning centers or special areas when* individuals 
-or groups can'bocome involved 'in some type of self-directed activity within 
the school . . ' 



The group can then dTscuss the criteria for choosing among goals. 
Common criteria include lack of time, lack of money, the need- for 
copnuni£y support, and personal resources. These criteria' should be ^ 
used for choosing a goal which meets realistic school conditions. 
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• * When the goals are listed and the criteria are' combined 'for the 

*'eiU|lre group, then a decision rule should be 'chosen. The decisioi/^" rule 
+* will determine by what process goals will be chasen. "The group c*yi choose 

consensus where everyone agrees^ or it might choose a majority rule^in # 
§ ^ deciding on'a'.goal, It also might choqse'a person or group of people to 
mak^^tfee choice amoag goals. Once the decision rulers decided by the 
- grOug, then the goals. can be combined so that a single goaT is developed. ; 
* v It Ts y&$£ important for the group tb cho'ose onp goal or a set of inter-, 
relatea goals so that it can function wi^th some *unity of>£a$k. . • 

wfi§n this* activity is co'mpletpd, if there is interest in carrying out 
, a goal,' you might move to the section on carrying'out goals, skipping the 4 
remaining phases of goal setting that are outlined below. * 



Forming the Group i Page* 10 i 
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There are various ways that f^bup* can be fcfVned in* order to generate 
^oals. Lxisting*groups^can bfe used i f their*purposcs %ro related' tb g^xfl 
setting. * \e> grbups can be ;ormcd *n order to generate goals "in specific 
areas. Theri ar/e some*critcna to consider in forming any group. They 

■ ^ \ ; , 

I. ^nclude a' cross-section ot people froi.. the school, 
^ ^2.- ^nciudb- people vjhq, share some c6mjr»p»n values, 



Include peopl<e who share some common comnum cation Tinks, 

i^ta^^^g^gr the* group's tasks 



Include people whose expeqtat 
arc CiLear ; ajid * 



* > 5>. ^Provide some ways fqr people td^Wfo'know each other in 

relationship to the tasks of the group. . 
• * - 1 

This activity will help in'formirig a group. Have the group think of some- 
thing tha>t they may want to Change. It need not be even a serious task, 
it merely needs to be one for the purpose of the activ^y. They could 
want to cha^e the way tfaffi-c moves through the hallways in the school. - 
They could try to change the lunch hour schedule. They might want to re-* 
-arrange the cafeteria or reschedule ce^ain k'iR^ds of classes m^the curri- 
culum. Be sure that whatever task is x chosen, it can be tackled by all the 
people in the* group. . * ' 

* .• ' ' * 

In carrying out the activity have 'people work in pairs and interview 
each other according to the format provided. Once" they ar& interviewed, 
then have the, group discuss personal resources, values, and expectations, * 
This will^put them in -a common frame of Reference for understanding where 
other people are coming frommn setting goals and give the, group, a means 
of communication. It will also Ihelp the group to recognize some resources 
that are available to them that people might npi have thought of before. 
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Goal development involves important criteria, Forming an initial 
set of goals can utiliz-e the following -criteria': « ' 

1. Nfcke a wide rangfe of goals at fitst s'o that people can ^ 
see <the range of possibilities. . i - 

2. Make the goals specific enough so that they can be under- 

^ stood by evei^one concerned and action can be taken tiased ' - 

on them. * * . 

• m • 

Z. flake sure that the gopis are workable, that the resources 
an"d person-power in order to ijet the goals accomplished arc 
actually available or can be readily obtained. 

A. Develop criteria for including goals. These shouiu be care- 
fully developed because it will help people choose goals that 
are practical and important. , * « ^ 

This activity is designed to help the group develop goals, ilerc individuals^ 
state pressing problems the school. They then^state what they believe 
the causes of those prablems are. The 'causes may be very different from * 
the problems they see. It is important, if possible, 'to .treat the causes. 
They then list some criteria for choosing among the problems they have , 
selected. The chart that i| provided in the activity can be used in ordev 
to checkoff those pressing problems that meet the criteria people have 
stated. If all of the problems meet all of the criteria, then people should 
put plusses (+) V the Checks where one criterion is more easfty met by 
solving on* problem than by solving others. They can determine , by counting 
the plusses,^ which of the pressing problems is more likely to be resolved by 
the^group, and selection of goals can be facilitated by the processes of 
plusses father than just checks. Remember that there may be- a difference 
between a problem and a cause. 'Fry, tcr get at tl/e causes 

/ ' • ' " 

Some typical goals that pilot groups have chosen include'the ^jani«tors 
anfc students conducting an energy audit in ofder to provide a factual base 
for improving J:he heating and cooling system, food service staff beginning 
a project'called Operation Pride" to help keep the cafeteria clean through ■ 
a competition" and prizes, or teachers and*students creating a hallway mural 
that shows pride in the school and. 'the* people within it. Other ideas * 
include forming bulletin board teams made ilp of students, staff, teachers, 
and administrators to provide slogans tFoY the week to improve' problems in 
the school, students holding an #1 1- school garage sale to provide money 
for classroom curtains and plants, or teachers planning a monthly partici-' 
pation day where peopLe join together to improve their decision-making skills 
by doing some activities in the school. ' 
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The important part of choosing rs finding ways of ^narrowing tbrcmgV 
the goal* by the development of criteria* and decision rules. These are * 
^reflected in this activity where the problem that has been chosen is stated, 
and individuals make a list of |oals^ Tfre goals should tie listed^ as will 
the criteria for choice and, lecision rufes. Then the group should share 
goals, and a large list of gpals should be ma.de. The criteria Should be 
combined and applie0 to the goals. The group should narrow the goals until* 
t'bfee goals that are left are listed^ Then some, decision rule (consensus, 
majority, etc.) needs to be chosen and a single goal is finally selected. 
The goal that is selected shoul-d be written at the bottom of, the activ/ity. 



Stating Goals: Page 13 



This activity works on stating goals by asking individuals to state 
the goal as> if it were a headline in local or national newspapers. There- 
fore, thdy are forced to clarify who the goal is about, what is being done, 
where it as boing clone, and how it is being done. All of these elements 
will help in the restatement of the goal so th&t it is clear, specific, and 
workable. When thib activity is completed the goal should be restated 
and shared by the group^ so' that everyone has> a common interest in what 
is to be done". < j 



S 



* 
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SETTING GOALS 
- * 



INSTRUCTIONS: Here you are trying to identify 
some goals for ohang.e.» First you will list possible 
goals*) then try to choose $mong them. Finally, you 
will clarify your goal and think about some ways it 
might be carried out. * 



School % 

Position: 

1 = Administrator 

2 = Teacher 

3 a Support Staff 

4 » Parent 

5 = Student $ 

Grade 



Sex: 
f* 1 = Male . 
2 = Female 



1 .* List possible goals, 



2. list your criteria for choosing among' goals (for example: time needed, 



^mQney available, people needed). 



2. 



3. Wha£ rule"will be used for deciding among goals (one person, majority rule, 
consensus) . / * 



4. Your choice of a goal 



5. Specific sub-goals for your goal; 



6. 



Ways your sub-goals gari be carried out: 



; . io 

FORMING THE GROUP' 

IN^TRUCTI^: This activity is structured as an inter- 
view and yok will want to worK in pairs » You will* interview 
your partner ^nd'then your partner will interview you con- 
cern ing- the > qt\angfe that you want to make in the school* 
The change *wHl be determined by the group before this 
activity. Begins. 



1 



School _r 

Position : 

1 = Administrator 1* 

2 = Teacher • 2 
3. = Support Staff 3 

4 = Parent 4 

5 =s Student S 

Grade 



Sex ■ 

1 = Male 

2 = Female 



. INTERVIEW 



1. How^an you help to reach this goal' 




good do yqu think will happen if the goal is reached: 



I 



* o. *Yhat is your* impression of th'is group? Do you think it will succeed 

or "fail? Do you think it will be an easy group to work with or a hard 
s ' igjfoup to work with? 



(ifliat questions do you have about this grot$- and what it will be doing? 



9 
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DEVELOPING GOALS 



INSTRUCTIONS: Here you will* ^identify the most pressing 
problems you feel aire happening in your school that you per- 
sonally think need* to be changed.^ Write three of them in the 
•^paces bejiow the -chart* Then identify the Causes of the 
problens. Try to«jftreat the 'causes 'if .possible . You then 
identify a set pf criteria tfcat wili help you ,choose among . 
th£ problem ca?uses that are most pressing. Use the chari 
below to list the c^iteri^. Put phecks in the boxes where 
t*te problems meet the criteria anS leave the boxes blank 

* where the problems' do not moet the Criteria. Hali monitoring 
might meet the criteria of Workability, but there migh£ not 
be enough* faculty resources. The're^ore, you would check one 
of the criteria anc* not the other. If all ot your 'pressing 

• problem causes meet did of the criteria that* you list, then 
put gausses (+) by the checks in order to identify which 
criteria can easily be met in solving the problems. 



School 

Position : 

1 -'Administrator 

2 = Teacher 

3 = Support Staff. 

4 - Parent • 

5 = Student \ 

Grade 

Sex: 

1 = Male 
2- = ' Female 



2 

3 . 

5 " 



i'RL.SMNG PROBLl-MS AM) THE 1 H CAUSES 



P ROB LI M* 1 
PROBLEM 2 
PROBLEM 3 



w 

s 

1 111' 


V ; 


^ 


• 







CAUSES Or PROBLEMS 
1 . 



/ • 

3. 



y 



'CRITERIA 



RROBLEM 1 
CAUSE 



PROBLEM 2 
CAUSE ' 



PROBLEM 3 
CAUSE 



1. 




, i 


•• 






2. 


✓ 




I 








4. 


* 




\ 


m 


5. 
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CHOOSING, AMONG GOALS 



INSTRUCTIONS: Hei;e you will form goals for. solving 
the problem you have selected. You will,M.st criteria for 
ghoosing amopg your goals and use the criteria to select a 
single goal . 



School 

< « # 

Position: 

1 = Administrator * 1 

2 = teachfeV . * - 2 

3 = Support Staff 3 
4, = IJarert . * * 4 
5 =i Student* t 5 

' Grade, ' ? 



«**».* 



Sc/: 

1 = Male 

2 = F6mile 



ERLC 



1. ,The problem you have chosen 



2;. List possible goals for "solving the problem: 



3. LiVt the criteri; 
most workable and/ 



you would choose for choosing among the goals to Jtmd the one 
br important. \< 



1 . 



indicate the decision 'rule you would use in ordSr to choose among the goals 
(one % person, majority rule, 'consensus) . * 



^5. |The goal that you would select amqpg your awn goals is; 



/ 



18 



£3 



- - y ___ . 


3 ♦ 


7 




x: : 




l * 4 -. 










5 . 


1 









13 
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STATING GOALS 




Position : 

1 = Administrator 1 

2 = Teacher 2 

3 = ' Support Staff ' 3 
Parent 4 
Student 5 
Grade 



Sex 

1 = 

2 = 



Malef 
FemalV 



*- 



4 ' V 



. 2— » 1 , ■ ft j ; ■ 

i * 

Restate your goal, given your experience with your newspaper headline. 



CARRYING OUT GOALS 



in orders to work with this section of the handbook materials, you 
must have first developed a goal. The practical aspects of carrying out 
a goal are equally as important as planning the goal, especially when one 
realizes th^t 75 percent of the groups that are formed fail in this stage 
of attaining their goal. The steps in goal implementation car\ bfe outlined 
below. \^ "~ 



STEPS IN CARRYING OUT GOALS 
, Knowing the context 

Fofming the working' group 

Developing - plaks 

f 

Choosing a model plan 
Anticipating problems 
Follow up and follow through 



\ 



Knowing tae context in which the goal can be carried out is very important. 

Miere,'w£ a're talking about the barriers- one might encounter in achieving' 
a goal. Thefee barriers can be personal, financial, or a combination of 
resources. It is important to have an accurate "estimate of the context 
for obtaining the goal in order to.be able to utilize resources in order 
to overcome barrrers ^ Developing plans and choosing among them is apothe*r 
very important step. Finally, follow up and follow through^ Are Extremely 

^important. Each of th&se steps will be explained below/ Activities/ fol lo\% 
that are designed to. help ^groups to carry out goals. 



Knowing the Cgfltext : Page 17 



Knowing the context; of the situation means being able to know the) 
resources that are available/ within the school and community* for workiftg 
on the ,%ask, as well -as the barriers to accomplishing it. This activity 
involves determining the resources /ind barriers that are present, for the 
goal that you have selected. * Typical resources usuaily involve people; - 
typical barriers often include finances and school board approval. It tht>n 
focuses on how to use respurces » to overcame barriers. Individual s* in a 
group" can fill out the form in this aotivivty* and then group discussion can 
generate a comprehensive list on a sheet of butcher paper or a blackboard. 
It is particularly important to have individuals focus on how the Resources 
that they hatfe c$n~be used to overcome barriers. ' 



' 20 



Forming a Group: Page 18 



It is very important that group assess the resources that are 
needed for getting the job done.' v ' In this case, group members need to 
bring people into the initial group* who can" contribute resources that 
•the group is lacking. This activity involves a profile of^the group and 
the people within it and the resources that they bring to the group. The 
activity al lows the group'to se^.places where it*is'weak and f to provide 
for bringing people into the gfpup who wil'l supply necessary* resources. 
The Resource profile £an e be discussed orally and put on a blackboard 
for all to see and discuss. It is especially important that all people 
who are involved in carrying out the job also have he^fTed to plan it. 



Developing Plans : Page 



t 

Developing plans is a step-by- step process, Tr.;s activity provides " #. 
a way for people in tne group to outline steps in their plan ajd to make 
comparisons of plans that are developed. Choices anong plans 'might be 
decided based 6n the steps or the time schedules that arc developed It 
ia particularly important that individuals look at their ouh activities* 
in relationship to the plan tney have developed and can sec a mart>r rol'e 
for themselves to take carrying out activities. It ;s al>o important to " ^ 

make the plans as speci^c as possible, such as focusing on a s-.n^Ie * J 

settmg'or aspect of the school environment. This activity Should be 
filled out individually if a group is using it. 



Choosing Among Plans; Page 20 



This activity provides ways of outlining various plans that 'are proposed 
and comparing them across criteria agreed ori by the group. This can be a 
group activity in which people generate criteria and apply t«hem to the plan. 
Typical criteria include time, money and personal resources. The plans f 
should be written in the left-hand side of the chart and the criteria 
below the -chart.' Then checks should be made where plans meet the criteria. 
'As a result of'group discussion, a single pl£n should be chosen in order 
jto carry -out the goal. t I , 4 



tr* » - ( 

Anticipating Problems: Page 21 I ( \ % 



It is important to anticipate problems in carrying out your » plan; 
Here," probl*is can involve people who»will pose barriers to carrying out 
the plan as well as those who will not carry oat their indivi'diraj roles. 
Backup people need to be identified in case individuals do^not do their 
part or outside individuals pose problems. Tasks may be more difficult 
to complete. Methods of communication across people also n'eed to ]3e de- 
vised sblfhat people can know on a regular basis where others ar£ in ob- 
taining the goal and -what needs to be done. This "q^tivity allows for . 



21 



16 



sorting of' anticipated problems and personal, organizational, and community 
^backup. When individual's discuss th,ese types of problems £they can begin 
to see the barriers they might run into and its effects on the plan and the 
time schedule. This activity can be used by an individual or b^ji'scussed 
orajly as a group. 



Follow Up and Follow Through: Page 22 ^ 



It is very important to go back through the time plli^and to w 
develop checkpoints for evaluation of how the plan is progressing. This 
.activity provides a way to determine checkpoints in the plan and to think 
ahead of way§ to* support the goal once it is achieved. Wren this form is 
completed, the group wi,ll discuss their ideas and will -fiave a full plan 
for 'action. ' 



\ 
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KNOWING^ THE CONTEXT 

INSTRUCTIONS: Here you will determine \yhat resources, 
or positive things, will help you to achieve your goal. You 
will also identify what barriers will get in your way, % 
Finally, you will 'try to think of ways to overcome barriers 
in achieving yourj^oals. 



SchuqJ _r - 

Position: 

1 =, Administrator 1 

2 = Teacher 2 

3 = Support Straff 3 

4 = Parent 4 

5 \ Student • 5 

IGrade 

Sex : 

1 = Male * l t 

-2.= Female 2 % 



Goal 



Resources ■ 


Barriers 


1. 4 ' 




2. . * ' . * 




" T — j 

3 . * 




f- , 

1 . , * 


. . — , . * .. 






6. * * 


_J — ' 



How^esources can be usec^ to overcome barriers: 
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FOILING A* GROUP 

/ INSTRUCTIONS: It is important to have the resources, vou* 
need to carry out your goal , People aro your most important 
resource. Here you will list th'e resources you' need &nu the 
people who have them. You will then list what is, left out. 
You need to try to ca*l people to join you .vho have nee4ed 
resources. ****** 



School 

Position : 

1 = Administrator 1 
3 = Teachef ' . 2 
3 = Support Staff 3 
<l = Parent 4 
r> * Student 5 
Grade 



Sex : 

1 = Male 

2 = Female 



Resource Profile 


N 

People 


1. Knowledge ideas 




2, Leadership 


\ 


5. Communication skills 


• 

* * 


1 . Support sktllt 




f>. Time 




6. -Deals with people well 




* 7 .' Special skills 




1 


• * 


2, 




3. . 


V 


—^-r6 


— , i - 


5 , 


s 


Resource Needs : 

\ 






\ 


t 




i 
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DEVELOPING PLANS 



- INSTRUCTIONS: In this .activity you will decide on steps 
you and/or your group can take* in order to c^rry out your 
goal. Fill in .the steps >and the time schedule,, /Then, if you 
are working in a group, fill out particular activities you 
can doj:o help carry out. the goal. 



School . 

Position : 

1 - Administrator 1 

2 = Teacher 2 

3 = Support Staff 3 

4 = Parent ' 4 

5 = Student 5 

Grade 



Sex : 

1 * Male; 

2 - Jkmale 



Streps 

1 


| 

' Checkpoints , j 






f 


\ 


• 1 — A ^ 


— 3 . , i 


4 . 




-L ^ - 


I 


6. 


' *>> — ; 

f 


/ 

7 m 




8. 




9. 


y 


10. 





My Activities: 
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CHOOSING AMONG £OALS 

INSTRUCTT6NS : This activity will help you 'select a plan 
foir change. First list* the ^plan(s) you or your group has • 
c:hoseil. Then develop criteria for choosing among thct plans. 
Put a plus (+) where each plan*meets the criteria. Use* the 
.number of + ? s for each plan to choose one ." Write it at [the - 
bottom of this sheet. • • ,\ 



bchooi ' 

1 = Administrator 1 

2' = Teacher 2 

3 = Support Staff 3 

,4 = Parent** r\ 4 

5 = Student 5 
Grade 



Sex : 

1 = Male 

2 = Female 



T* 2 



Lin; vvov. i'L\NS , 



J' 

* PLANS . j 1 

1 


■ 1 ! 1 ! 

.2134156 

- ! 1 l 1 


r~; — 1 


' ! 1 1 

i i : ! 




i 1 i h — i 1 

I'l.i 1 


■ — p7 






— ; — — f 1 

1 


1 — ! — j — 1 


► . ! 


s ; ! 

i i 

» t i 


i i 




r 1 




■ — i — i — 1 — i 








! ! • 1 








! 








< 


1 1 1 

1 





Criteria : 
1 . 



2. 
3. 
A . 

S. 
6, 



Plan Chosen:, 



2t: \- \ v- 
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ANTICIPATING PROBLEMS 



INSTRUCTIONS: This activity will heltf you, to. look at 
problems you might have with your plan. First list pos- 
sible problems* Then see what back up you can plan to 
combat the problems and a revised time schedule, ^ 



* * * " * * * 



School 



Position; 

1 = Administrator 

2 = Teacher 

3 = Support Staff 

4 = Parent 

5 = Student 

Grade 

Sex: . / 

1 = Male • 

2 .= Female 



1 
2 
3 
4 
S 



PROBLEMS: Personal 



1. 



2. 
3. 
4. 
5. 



Organizational 
6* 



Community 
r 



BAGK% 



1 . 
2. 
3. 

4. 



^ _1 



4» 



ALTERNATE PLANS > 



ERIC 



.ALTERNATE TIME SCHEDULE: 



1, 



2*. , 

3. 

4. 

5. ' 



-27 — 
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FOLLOW UP AND FOLLOW THROUGH 



INSTRUCTIONS: Here .you need to review your pl^n and find 
some check points to make sure everything is running •smoothly. 
Then yon need to think of ways you can support your planning 
and achievenjent of your gfal so that ydiir successes are sus- 
tained over a long period of time. 



****** 



School 

Position: 

1 = Administrator 11 

2 = Teacher 2 
5^ Support Staff 3 

/4 * Parent ^ 4 

5 = Student 1 5 
Grade 



Sex: * 

1 = Male 

2 = Female 



1 

7? 



v Ste;>s in iMan 



Checkpoints 



1 . 



2. 



4, 



v 



, 7, 



8. 
10. , 



4*- 



9 



' * " Ways to support .planning and goal achievement: 



1. 



2. 



JC 
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k EVALUATION 

School participants who eval<tiate^their efforts at changing >their 
school environments will engage in different types of evaluation. They - 

, may formally evaluate their efforts by suing some of the activities -con- 
tained in this section, of the handbook. These activities will give them 
feedback about the success of their efforts. In addition, participants 
wil4 engage in informal evaluation of the change activities. Informal 
evaluation Vil 1 occur in a hallway*, 'a restroom, a teacher f s lounge, or \ 

, on the school bus. it is important For people lo share their impressions 
and feelings with others about their daily activities. There are also 
informal evaluation activities presented in this handbook. 

Evaluation serves several purposes. One of the main purposes of 
evaluation is information sharing. ' Evaluation gives individuals feedback 
on their efforts at heading productive lives, whether in school or* in a 
community. It is the information sharing feature of evaluation which 
makes it so important. In the five activities outlined below, information 
is a key goal 0 ^ 

■ Directions for Using the'Evaluation "Forms . For each of the five 
^activities , information will be collected. The first two activities on 
^>£"ges 26 and 11 and the final activity on pa£e 30 involve wuittcn responses 
"The best way to look at responses is to put them together by question. 
Questions can be listed on a sheet of paper (or a blank form). Then „by 
reading through each response, typical or important responses can be ^ 
written down. In this way, rough summaries of the information can be 
used. Activities on pages 2% and 29 involve numberes responses. These 
can be summarized question by«question. On a separate shpet of yaper, , 
questions can be listed and the number uf 1 through 5 responses can be 
counted. In this way, the number of l's,^ for example, can show large 
changes. Patteras of responses can show .strengths and .weaknesses in the 
achievement, of a goal. ^ ~> 

* Anyone can use the evaluation activities . Tl^y^can be used with 
sma}l or large numbers of people. However, you iru/ also' want to construv:t 
your own evaluit Lon4f6rm£ Thesd forms can be modified by changing set- 
, ti'i^s, people, or t/;jes of questions. Here is a, list of types o£» :hange^- 
that include more activs observation of the so*t->ol: 



1. Count smiles in the setting you have chartged; 

2. Compare the number of discipline problems in the 
setting to those in the pa$t; 

3. See if people are>t£lking together differently in 
, the setting; 

4. See if sutdents seem mere attentive or improve test 
scores in the classroom; ™ 



r 



• 29 



5. Count the number of new activities begun in the setting 
as a result of your change; 

6. Coftpare the number of meals served (or eaten) in the 
cafeteria; 



7. See if hallway litter has decreased 



; amrv 



,8. See if the school secretary has heard anything about 
your changes- from students, teachers,- support staff, 
administrators, or parents. » # 

Any of, these types of observations can show the results of change. 
,The informal evaluation may tell you as .much as 3. formal one. 9 



Ongoing Informal Evaluation: Page 26 



This activity is 'used during^the carrying out of the goal. It can be 
used with the checkpoints that h^jfe been identified in the plan. H 
basically involves an interview schedule through which someone can talk 
tOgOthers'in the* group to get their feelings about how resources are being 
used and whetheror not progress is being made- toward the goal that^people 
are striving toward. It is an informal evaluation in the seqse that it taps 
'peopled ideas and opinions freely without trying to make formal statements 
about what is happening. It can be obtained through natural channels in the 
teacher's lounge, hallways, cafeteria, or otPfer places where regular inter- 
action among individuals normally takes place. 



Formal Summdtive Evaluation for Working Group: Page 27 ■ 

'This is a f6rmal evaluation device in order to make some judgments 
♦about successes and failures* of goal attainment after -people believe the 
goal has been attained. It also helps to direct people to further work 
that might be done in order to reinforce or extend a goal. 

1 ■ ; 

formal Summative Evaluation on Attitude Change: Page 28 j 

this activity consists of a survey that can be used to determine at- 
titude change among school participants. It involves student, teacher, 
administrator, and support staff opinions. The questionnaire can be used' 
for Students &t the lower elementary grades! by reading the questions and 
-at the upper levels by administering the survey. It can be used for the 
entire school to determine what impact the changes have, on attitudes among 
school' participant^. Thp chief attitudes that are involved here arc self- 
est^om/or Tiow people fefl about themselves, and efficacy or . how people feel 
abbut their ability to do things within the^r school. 



30 
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. ; Formal Summative Evaluation on Behavior Change: % Page*29 | 
' ] t . i * * 

This activity involves four surveys on behavior change. These 
surveys can be administered to the entire school. The survey can be used 
for students, teachers, administrators, and support stuff. In this way,* 
the impact of* environmental chungcs on Uecision-maXing behavior can' be' 
.judged. # . " . - * 



W 




Yi 




\ 






• * 



informal Summative Evaluation on Attitude and Behavior Change: Page 30 



s sere 



This is an informal evaluation that involves selecting u sample, of a 
dozen people across the school and an interview with them about how they 
feel,, about the changes that have been made. It also involves observation 
of rhe school environment and people's natural- reactions -to" 'the changes as 
they pass through the school in t-heir everyday life. ' 



J . 
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ONGOING INFORMAL 'EVALUATION 

* * * ** 

AS! RUC l IQNS : The following interview which will help you do 
and informal evaluation dufing the time that your activities 
are being carried out'. The interview can be conducted in 
natural settings where you find' people on an everyday basis. 
If focuses on- evaluating resources and .the degree of goal 
attainment./ Use the questions as guides and you may want to 
record information in the spaces provided o nth is sheet. 

* * *****,*** 



School 
Position. 



1 

1 = 


Administrative 


1 


r = 


Teacher 


2 


5 = 


buppoTt ot-att 


3 


4 = 


Parent 


4 


5 = 


Student 


.5 




Grade 




Sex 






1 = 


male * ' # • 


1 ' 


-i L 
i. — 


female 


3 



-What activities hAe you beerf doing to help in our plan for environmental change? 



Are you having any problei^s in carrying out your activity? 



*S t>f> you nave enough help to carry oftt your activities? Do you noed more help 9 



You've been doing a good job. How can I help you do a better job 9 



da'l iL 



>o you stil>^fhink our goal its achievable: 



Movv close do you- think we -to achieving our goal? 



Is there anything else you wantf to tell me about our activity? 



J 
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LUATION FOR WORKING GROUP 



♦ 



school 



INSTRUCTIONS: Evaluation of the success 'of your 
plans is an essential t^rt of making changes. Evaluation 
can be carried out before plans 4re implemented \o anti- 
cipate problems and outcomes. ' It can also beN^jried out 
after plans have*been implemented. Here; you are asked 
to evaluate your plans in ojrder to anticipate ^>rbblems 
and outcomes. Please* answer all of the questions below. 



* * *• * * * * 



Position: 

,1 = Administrator 
2 = Teacher 
*3 = Support Staff 
= Parent 
* S = Student 
Grade 

Sex: 

1 = Mal.e 

2 = Fenale 



1 
2 

3 
4 
S 



. 1 



1. What specific goal or goals are you trying to achieve? 



1 ' 

What are particular activities involved in the p}an which is > ci T! g-e ^ried out' 

Shojrt description ' t ^ 



Are there any obstaclesyto carrying out thes^ activities 0 ' Yes* No 

(If, Yes, what-are they 0 ) _J_ £ f 

What is the reaction of the' following groups, of school participants to the 
activities? " * 

Students " 

Teachers 

Staff I 



— + 



Administrators 
Parents 



What is the major result of the activities? 



6. 



What information does carrying out the activities give to the participants that 
they may not have learned otherwise? m , 



What could be successful about the activities'? 



7 



-f- 



8. What could be unsuccessful about the activities?. 



What c 



done in the future to increase the achievement of your goal(s) 
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; ' J ORMAL SIMMA1IVI- EVALUATION ON A'TTITUDb CHANGE 

I NSTRUCTIONS : The answers on this questionnaire will be used 
to help us evaluate whether changes we have been carrying out 
in our school have made any difference to you as In individual. 
Please answer these statements as they relate to your school 
rf general, rather than on a particular day. Circle the approp- 
pr^ate number provided at the , right on this sheet and J^e sure to 
fill out the information on tfxe right-hand sade^at th« top of 
this sheet.. For statements 1 through 14, you should Lsc these 
answers: 1 = Strongly agree, 2 = Agree, 3 = Nei^r^/agree or 
disagree, ~4 = Disagree, and 5 = Strongly disagree. Please 
circle one answer only. 



14, 
IS. 



Sflpol 

Potion: 

1 = Administrative 1 

2 <= Teacher 2 

3 = Support Staff 3 

4 = Parent 4 

5 = Student 5 

Grade 

Sex : 

1 = male . > 1 

2 = fefnale / 2 



Adults that I know at my 'school likp me more in the last 
few months than before. 

I like myself when I am in school more than a few raonths ago. 

Students I know at- my? school like me more than a few 
months ago. 

I think that I .matter to, at. least one other person in school 
jnore than I did a few months ago. 

I do things that matter to me or to others in my school more, 
"tnan'I did a few months ago. * , 

I like the colors in my school more ,than I did a few months 

ago. ^ 

There is less noise in my School than there was a few months 
ago. ^ 

My school is less fiot in some places and less cold in others 
than a few months, ago. 

My school is less crowded than it was a few months ago. 

There are more things in my school that help school pride 
" than a few months ago. \ 

1 like 'to be in the cafeteria more than I did a few months ago. 

I 1 ike tr> he in the classrooms in my school more than^I 3id 

a few montKs^go . 

I like to be in the library more than I did *a few months ago. 

I like to be in the hallways more than I did a few months ago. 

{ Are there any other improvements in the school environment 
that you've noticed? 

> 



ERLC 



> / 



34 



4 . \ 



* 6/ 



10. 

11 . 
12. 

13. 
14. 



1 2 3 4 5 

1 2 3 4 5 
12 5 4 5 



1-254 



5 4 



1 



5 



5 4 



12 5 4 



1 2 5 4 5 



4 5 



1 2 3 4 5 

1-2 3 4 5 

1 2 3 4-5 

1 2 ' 3 4 5 



/ 
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FORMAL k SUMMATIVE EVALUATION ON 'BEHAVIOR CHANGE 

. STRUCT IONS ! The answers on this questionnaire will be used 
help us evaluate whether changes we have been carrying out 
in our school have made any difference to you as an individual. 
Please answer these statements as they relate to your school 
in general,! rather than on a particular day. Circle the approp- 
riate number provided at the right on this sheet and be sure to 
fMl out the .information on the right-handxsidd at the top of 
tnb sheet. ' For statements 1 through 14, you should use those 
answers: 1 = Strongly- agree , 2 = Agree, 3 = \\either agree or 
disagree, 4 = pisagree, and 5 = Strongly Disagree. Please 
circle one answer only. v 4" 



School • 

Position ; 

*1 = Administrative 

2 = Teacher 

3 = Support Staff 

4 = Parent * 

5 = Student.. 

Gradjs 



/ 



I Know more about what is going on in my school ^t ! i an a few- 
months ago. 

^ *: r». with others mo^c in >\\y school to help improve i* '.ore 



a f vw loirs u;o . / 

i snow others ho* to improve u\y school more than a few 
months a-go* g J % 

The things ! do have lmproved^'my school more than a few 

months ago. ' 

I help to make decisions .about *hat will be done in my 
school more than a few months ago. • 

People at my school help me to improve myself more than a 
fe* months ago. 



Sex: 

1 = male 

2 = female 



1 . 



^cr.ool and classroom rules help-me to take part in my school 
more than a few months ago. 
I 

ihi *ayS> school looks helps me jLo take part in i.iy school s. 
nore ^han a few months -ago. 



Ill 



13 



14. 



'topic heip no to make choicer ind take act iDn 'inure than a 
few months ago. 

l*here are places' in my school where. I can help to improve *t r~>~ 
more than a few months ago. • .( 

I do things that matter to me with people in the cafeteria , 
more than a few months ago. 

• * 

I Mo things that patter to ma with people in the classrooms 
more than a few-s&ontfis ago. 

I 4 do things that matter to me with people in the 'library 
more than a few months ago. ^ * ^ 

, I do things that matter to me in the Railways more than a few 
months ago. 



IS. Are there ayy other comments yoM, have on school improvement' 



ERLC 



10. 

ii- 

12. 

a. 

V 

14. 



( 

*3 



5 . * 



2 3-45 



4 5 



.-4 3 



4 *> 



4 S 



4 5 



4 5 



4 5 



2 3 4 vST 



4 5 



4 % 



4 5 
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INFORMAL S^1ATIVE>ALUATI0N ON ATTITUDE AND BEHAVIOR CHANGE 

I SSI RUCTIONS : Below are some quest ionfc for informal inre r- 
■ vi^ing and o bservation pf changes that have resulted as you 
have attained your goal. Select about a dozen peop * ^° ss ■ 
a range of administrators, teachers, students, and '^PP^ 
staff to interview. You may wish to use the spaces provided 
to write down their responses. t 
** ******* 



School _ 

Positions 

1 = Administrative 

2 = Teacher 

3 = Support Staff 

4 = Parent 

5 = Student 

Grade 

Sex: 

1 = male 

2 = femaU 



I** 
2 

3 
4 
5 



i t 



Has\our attitude toward your school improved in the last few months?, Why?. 



, Do you tajce part in yo^r school how more than you have before the last few months^ 



-7-4- 



Do you tfcnk the 'changes that we have initiated have been positive? 



4. Are there any negative aspects of the changes' 



Are there any ways 



to improve the impact of these changes' 



6. Observe a setting such as the cafeteria and note . whether people seem happier or their 
J behaviors seem more responsible . than you have noted previously. 



% Look at the hallways an,d note any attitude or behavior changes you see. 

/ 



3. Look at the tea 



cher* lounge and note any* attitude or behavior Changes you 



see. 



9. Go to the mam office 
"that you can see. 



and see whether there are any changes in attitude or'b^havior 



h Sit in a classroom and determine whether there are/any attitude °r behavior changes 
tnat you can see that might be attributable to changes you have initiated. 



